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Abstract 

The purpose of this study was to describe how teachers rated themselves in teaching English. The participants of the research 

were ten English teachers from SMA Negeri 1 Soe and SMA Kristen 1 Soe. A questionnaire was used to get the data. There 

were 33 items of the questionnaire were compiled and used to rate the teachers themselves in teaching English. The results 

shown that 90% of the participants did reflection on their teaching, while very few or 10% did not. It shown that the 

participants fulfilled the requirements of a good teacher as reflected in the items of the questionnaire. It concluded that 
reflecting on the way of teaching English became an important part for teachers in order to reach their profesionalism in 

teaching. 
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Introduction 

English is a required subject for students at high schools in 

Indonesia. They have to learn English not only for getting 

good grades but also for being familiar with English in 

communication. Teachers play an important role in teaching 

of English (Williams and Burden, 1997) [13]. They 

understand themselves, their practices and their students. In 

teaching and learning process, teachers have to use different 

ideas and experiences to teach so that students will be 

interested to learn.  

There are many metaphors to describe what a teacher is. 

Sometimes, teachers are said to be like actors because ‘they 
are always on the stage’. Others think they are like 

orchestral conductors, because he/she directs conversations 

and sets the pace and tone. Yet, others feel like gardeners, 

because we plant the seeds and then watch them grow. The 

range of these images indicates the range of views that they 

have about their profession (Harmer, 2008) [2]. There are 

many perceptions about being a teacher. Individual reasons 

for becoming a teacher maybe intrinsic (desire to work with 

young people, passion for the subject, a desire to serve 

others and society) as well as extrinsic (work hours, 

vacations, job security), although, a teacher has many tasks 

to do in teaching. With regards to language, according to 
Ward and Renandya (1999) [12], a language is much more 

than lists of vocabulary and sets of grammar rules, and 

language learning is not simply a matter of acquiring a 

system of linguistic formulas. Language is a form of 

communication among individuals in a specific social 

context. But even more than that, language is a way of 

thinking and of processing information. It is a symbol of 

culture and of personal identify.  

According to Parkay and Stanford (2010) [7], teaching is a 

way to transfer knowledge to other people especially for 

students at school. It is the work of a teacher. In transferring 
knowledge, teachers must prepare themselves before 

teaching so that teachers can be the model for their students. 

Everything that they do will be imitated and followed by 

their students.  

In the classroom, language teachers have many roles. Two 

of the roles are as controller and organizer. They have to 
organize students to do various activities. This often 

involves giving the students information, telling them how 

they are going to do an activity like putting them into pairs 

or groups, and finally closing things down when it is time to 

stop. Language teachers can also function as a participant 

during students’ discussion, role plays, or group decision-

making activities. In some activities teachers are the 

resource person. They should be helpful and available, but 

at the same time they have to resist the urge to spoon-feed 

their students so that students become over-reliant on them 

(Harmer, 2001) [3]. 
Karl (1994) gave some criterias of being a good language 

teacher. A good language teacher should be friendly, 

creative and supportive to the students. In the classroom, 

teachers must be able to manage the class activities well. 

Teachers are facilitators as well as models. Good English 

teachers have to make good eye contacts with their class, 

pay attention to all students, and make the class 

comfortable. In teaching, teachers can divide students into 

small groups and arrange the seating related to class 

activities. English teachers also must speak loudly and 

clearly because they are teaching a new language. Their 

handwriting on the board and chart must be large enough to 
see from all parts of the classroom. Teachers also must 

make sure that the students understand the lesson because 

English spelling is very different from spelling in their 

mother tongue. Language teachers must create good class 

atmosphere for the students and plan the class activities 

equally well. To wake the students up and to get them work, 

teachers can use simple activities. Teachers must be a friend 

for the students and they can recognize individual students 

who have problems, besides that they have encourage their 

students to do their best and treat them with the same 

respect. Teachers should be aware that their students learn 
differently so they have to provide models, examples and 

experiences before doing the class activities. The activities 

must maximize students’ involvement and must focus on 

using English. The skills practiced in class must be easily 

transferrable for use outside the classroom and the content 
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of the activity must be relevant and meaningful to the 

students’ life. Teachers have to pay attention in their 

teaching especially their speaking. They must speak clear 

enough and use simple language that the students can 

understand. Sometimes, teachers feel that they know 

everything so they speak without thinking of students 

abilities in receiving the knowledge. Teachers should 

encourage the students to be more active in class. 
Teachers’ self-reflection plays an important role in the 

career as a teacher. Teachers should evaluate themselves in 

order to improve their teaching methods and techniques so 

that they can be successful in delivering their knowledge to 

the students. It is necessary that teachers reflect on their 

actions and experiences as human beings and as 

professionals (Kuzmina, 2008). Teachers must be aware to 

improve their teaching and make their English class more 

attractive and interesting. It be a must because students will 

be bored with the same teaching style from time to time. 

However, teachers and students feel that they have 
interesting teaching and learning in the same time (Williams 

and Burden 1997) [13]. Teachers must improve their teaching 

by following workshops, trainings, seminars, etc. They will 

learn more on how to make their class active and get many 

styles to make students enjoy studying English. Some 

teachers do make reflection on their teaching but other 

teachers almost never reflect on their teaching. The teachers 

do not realize that their explanation may not be clear, their 

teaching style may be monotonous and it makes students 

bored and maybe lazy in studying English. In an English 

class, teachers must observe themselves to recognize their 
progress in teaching English because when they do not 

make an observation, they will not know why their students 

are lazy or passive in class. They must realize that their 

teaching is boring for the students. Teachers can observe 

themselves by using questionnaires distributed to the 

students or they can ask their colleagues to observe their 

classes and give comments on their teaching (Bartlett, 1990) 

[1]. 

Teachers also can ask the students to write comments after 

class. Observing a class means to help the teacher become 

better and have more effective strategies to use. Some 

teachers think that observers are their greatest enemies. 
Teachers do not like to be observed so they try to observe 

by themselves with using many methods to encourage their 

progress in teaching (Ravayee, 2008) [8]. As the title 

suggests, this study was conducted in order to answer the 

following research question: How do teachers rate 

themselves in teaching English? The objective of the study 

was to describe how do teachers rate themselves in teaching 

English.  

 

Literature Review  

There are some studies wrote about teachers’ reflection in 
teaching English. The first study was from Mathew and 

Peechattu (2017) [6]. They said that reflective practice played 

a central role in teachers’ professional development. Here, 

students teachers were chosen as the participant. The 

participants carry out systematic enquiry into themselves, 

they understand themselves, their practice and their 

students. By looking at their own understanding and actions 

also experiences, they professionaly grow in their own. 

Being a real teacher in class demanded the student teachers 

to improve their skill in teaching. Learning from the 

environment made them understand their ability in teaching 

and also helped them improving their way of teaching in 

class. Above all, they needed to find new strategies and 

technique used to interact the students in class to believe 

that they could teach even they were student teachers.  

Next, a study done by Sassi (2016) [10] about teachers’ belief 

on self-observation. She said that there were two benefits of 

self-observation. The first one described self-observation as 

an opportunity for reflection, awareness and professional 
growth while the second claimed such practices depend on 

personality and attitudes and its limited by various 

constraints. The researcher tried to inform that teachers’ 

awareness of self-reflection help them understanding their 

capability in teaching. It became their motivation to be 

better in educating and teaching their students. However, 

teachers were also faced by some administration staffs 

related to educational system in which they spent too much 

time on those things.  

The last study was done by Saylag (2012) about self-

reflection on the teaching practice of English as a second 
language: becoming the critically reflective teacher. He 

highlighted the importance of personal beliefs and 

experiences which contribute to critical reflection as the 

distinguishing attribute of reflective practitioners. Teachers 

had opportunity to improve their skill in teaching by 

developing knowledge and understanding the ability of their 

students. They may decide to do something new in thier 

teaching process. It helped them to make their class 

attractive and the students will be more interested to learn 

the lessons.  

 

Method 

The population of this study was English teachers from 

Senior High Schools in Soe. While, the sample were ten 

teachers from SMA Negeri 1 Soe and SMA Kristen 1 Soe. 

They were four male and six female teachers who taught 

English two times a week. Questionnaire was used in this 

study consisting of reflection on learning environment, the 

individuals and the activities done by the teachers during 

teaching and learning process. The data of this study was 

analyzed by Microsoft excel with descriptive analysis. Mean 

score of the description showed the total of participants with 

the total number of answers from the questionnaire. From 
the description, the researcher could explain the result of 

teachers self-reflection in teaching English.  

 

Result  

The analysis below answered the research question how do 

teachers rate themselves in teaching English? All the 

participants in this study could be considered as good 

English teachers because they fulfilled the requirements of a 

good teacher as reflected in the items of the questionnaire. 

From the eleven categories: relationship to the students, the 

classroom, presentation, culture and adjustment, physical 
health, self-concepts, aptitude and perception, 

reinforcement, development, interaction and language, the 

most prominent categories the participants were good in, 

were physical health in which the participants paid attention 

to the students’ condition, followed by relationship to the 

students in which the participants paid attention to the 

student-student relationship and teacher-student 

relationship. The categories in which the participants were 

not so good in were the classroom setting and teachers’ 

development. We can understand this fact because with too 

many students in the classroom it is difficult to make a 
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conducive seating arrangement for group activities. With 

regard to teachers’ development, we cannot deny the fact 

that they do not have enough opportunities to develop 

themselves due to the school and financial situation. All 

participants did reflection on their teaching. The following 

are the results of the questionnaire: 

 

 
 

Chart 1: Learning environment (Statement number 1-12) 
 

The chart above show the relationship to the students. 

Almost all of the participants had close relation with the 

students. 100 % of the participants made good eye contact 

with the class and 100 % of the participants paid attention to 

all the students equally and in teaching just 70 % of the 

participants divided the students into small groups. In the 

classroom, 60% of the participants arranged the seating 

related to the class activities then 60 % of the participants 
gave the material before the class began and 70 % of the 

participants made the class comfortable. In presenting the 

materials, 100 % of the participants spoke loudly and clearly 

so that the students understood what they are talking about. 

Also 90 % of the participants’ handwriting on the board and 

chart was clear enough to be seen from all parts of the 

classroom. While for culture and adjusment, 70 % of the 

participants were aware of the students’ differences and they 

realized that this affects their learning. 100 % of the 

participants always tried to create good class atmosphhere 

for the students. 

 

 
 

Chart 2: The individuals (items number 13-27) 
 

The chart above shown concerning the physical health of the 

teachers. 50 % of the participants realized that they had to 
improve their ways to recognize individual students who 

had problems but 100 % of the participants began the class 

with simple activities to wake the students up and get them 

work together and 90 % of the participants tried to 

encourage the students to do their best. About self-concepts, 

70 % of the participants treated the students with the same 

respect and 90 % of the participants involved the students in 

the class activities. About aptitude and perception, 80 % of 

the participants were aware that their students learned 

differently. 80 % of the participants used their ability or skill 

by providing models, examples, and experiences before 

doing the class activities to make their students learn 

together in their differences. 90 % of the participants taught 
their students the techniques to memorize the lesson. While 

about reinforcement, 90 % of the participants wrote good 

tests for the students, 90 % of the participants told the 

students that they have done well and 90 % of the 

participants told them how to grade their work. About 

development, 70 % of the participants always tried to find 

new techniques in language teaching and 100 % of the 

participants tried new ideas to present the lessons but just 40 

% of the participants needed to improve themselves in 

observing other teachers to get other ideas for improving 

their teaching. 
 

 
 

Chart 3: The activities (items number 28-33) 
 

The chart shown that the activities consisted of interaction 

and language. 50 % of the participants minimized their role 
in conducting the activities while 80 % of the participants 

maximized the students’ involvement in activities. 80 % of 

the participants also organized the activities for real 

interaction among the students. Finally, about language, 70 

% of the participants focused on using English and 80 % of 

the participants asserted that the materials used were easily 

transferrable for use outside the class. 100 % of the 

participants asserted that the content of the activity was 

relevant and meaningful to the students’ world. 

 

Conclusion 

The results shown that 90 % of the participants did 

reflection on their teaching and learning process while very 

few or 10% did not. Self-observation is a way for teachers 

to develop themselves in teaching English beside following 

trainings, seminars, workshops or observing other teacher. It 

is also a way to make the teaching of English more 

successful. Most of the participants always tried to the best 

in teaching as shown in the questionnaire. All the 

participants in this study can be considered good English 

teachers because they fulfilled the requirements of a good 

teacher as reflected in the items of the questionnaire. 

Most participants focused or paid attention to their students’ 
individual situation/condition as well as student-student 

relationship and teacher-student relationship. In my opinion, 

those two components are very important for language 

teachers because language teachers should be learner-

centered. For all English teachers, do not be shy to ask other 

teachers to observe your teaching. Teachers’ teaching will 

improve and students will be interested to study.  
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